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Who We Are:

» http://distanceed.uncc.edu/programs/
academically-or-intellectually-gifted

michael.matthews@uncc.edu
cgilson@uncc.edu
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Today’'s Goals:

» ldentify which students are missing
from your AIG classroom

» Know the strengths and limitations of
common identification practices

» Apply specific strategies for
identifying students with high
potential who are at risk of falling
through the cracks

» Suggestions for getting to know
\students’ potential gifts and talents




Philosophical Foundations

» Should students enrolled in gifted programming be
representative of the overall student population? Why
or why not?

° Equity
o Defensibility of program

» What assumptions underlie the goal of equity? Are

they warranted?

III

even if it falls short

» Ford: Is there a “reasonable goa
of perfect equity?




Philosophical Foundations

» Should students enrolled in gifted programming be
representative of the overall student population? Why
or why not?

° Equity
o Defensibility of program

» What assumptions underlie the goal of equity? Are

they warranted?

» Ford: Is there a “reasonable goal” even if it falls short
of perfect equity?

The emphasis should be on continuous progress, not on

instant achievement of diversity goals




How Do We Know Who We Are Missing?

» What are the demographics of our school and
district?
> Free/Reduced Lunch
> English learners
- Racial or ethnic categories

» What populations do we know are present but
not evident in current reporting practice?
- Specific sub-groups within broader categories
> Other groups whose members may differ in
readiness, prior experiences, or other ways?

» How do AIG populations in our school compare
to the school and district population overall?




What does Recent Research About

ldentification Tell Us?

» Universal testing is the most effective approach,
but also potentially the most costly
» Using any kind of screening step reduces the
effectiveness of the process dramatically
- Screening cut scores should be set far lower
than we think, ~70th percentile
- The lower the correlation between measures,
the lower the cut score should be set
» Matrix-based methods often boil down to an IQ
score, so use them with caution




What About Using Grades?

Grades can indicate high achievement when they
evaluate a process or product

» Advantages include:
> Widespread availability

> Lens into developmental history of students
> Allows observation of different kinds of tasks

» Disadvantages include:

> Grades may include irrelevant characteristics such as doing
extra work, cooperativeness, or behavior

> @Grading standards vary among teachers




Using Local Norms

» Local norms essentially rank-order students
at the local level, rather than comparing them
to nationally representative populations

» They can more easily be set to yield
consistent populations over time, making
planning (staffing, etc.) more efficient

» Local norms show who in a given setting
"needs more" or is able to benefit from an

accelerated curriculum, in comparison to
other learners in the same setting.




Population-Specific Cut Scores

» Florida's "Plan B" identification criteria allow a
lower cut score (115-120 vs. 130+) for
students from ELL or low-SES backgrounds

» Simply having a Plan B document increased
identification of both low-SES and Black

students into gifted programming
- Plan B did not specifically address Black learners!
> The relative odds of being identified for a gifted program for

FRL or Black students were 1.7 to 1.98 times higher in districts
with Plan B policies, relative to those districts without Plan B

policies
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Gifted and Talented Screening and Ildentification Procedures

1. District Assessment Data to identify students in currently in grades 4
and 5 that scored goal or advancedin Reading and Math

2. Behavior Rating Scale (SRBCSS): To be completed by teacher

3. Parent Recommendation

4. Student Record Review

5. Student Interview

. The student must:

pJocumentation

Demonstrate advanced levels of knowledge

Transcript Test scores
Recommendations Application
(Interview, if necessary)

Exhibit outstanding communication skills

Transcript Recommendations
Application (Interview)

Possess qualities associated with creativity,
including curiosity, resourcefulness, and
problem-solving

Application Recommendations
(Interview)

Be highly motivated to excel in his or her studies

Transcript Recommendations
Application (Interview)

Possess the maturity to work well independently
andinsmall group settings

Transcript Recommendations




Name
Screening Matrix

Renzulli Academy Pilot Program - New London

Grade 4
Points: 5 10 15 20 25
Teacher Recommendations (SRBCSS)
Learning 37-42 43-48 49-54 55-60 61-66
Creativity 25-30 31-36 37-42 43-48 49-54
Motivation 37-42 43-48 49-54 55-60 61-66
Leadership 13-18 19-24 25-30 31-36 37-42
Report Cards (total pts) (total pts) (total pts) (total pts) (total pts)
*upper
range = *upper
*upper half 2's *upper range=half
range = and half range=all 4's and
Language Arts (18 items) 36-56 all 2's 57-70 3's 71-84 3's 85-98 half3's [ 99-112
Speaking and Listening (4 items)
Writing (6 items)
Math (12 items) 12 to 24 25-30 31-36 37-42 43-48
Classroom effort & work habits (5 items) 5to 10 11to 14 15 16-17 18-20
J **exemplary=4, goal=3, progressing=2
below gr 4 fall gr 4 winter gr 4 spring gr 5 winter
MAP  (mid-year) benchmark benchmark benchmark benchmark benchmark
Reading </=198 199-203 204-206 207-211 >/=212 |
below gr 4 fall gr 4 winter gr 4 spring gr 5 winter
benchmark benchmark benchmark benchmark benchmark
Math </=204 205-208 209-211 212 >/=213 |

Student's total score (out of 225 possible points)

*upper
range =
all 4's



Suggestions for Getting to
Know Students’ Potential
Gifts And Talents







Learning Differences in Children

v v VvV VvV VvV VvV V9V VvV V9V V9v v

Aptitude and ability
Achievement
Academic background
Cultural L 4
Affect (enthusiasm level and personality)

Effort (rule-oriented, procedural, intellectual)
Learning styles |

Attitude

Interest areas
Expression styles
Self-regulation
Independence

\&ii (Reis, personal communication, n.d.)




Mining for Student Potential




Know Your Students Really Well

» Toilet Paper Activity

» Synergy - Squiggle Art
» Silent birthday line up

» 4 Corners
» Pennants



Inventories to Know Students

1. Total Talent Portfolio:
http://qifted.uconn.edu/schoolwide-enrichment-model/ttp/

2. Student Interest-A-Lyzers:

http://qgifted.uconn.edu/schoolwide-enrichment-model/
sem3rd/

3. What Ml am I?
http://multipleintelligencesoasis.org/what-mi-am-i/

4. Learning Style Inventory
http://www.personal.psu.edu/bxb11 /LSI/LSl.htm This
learning style survey has questions that will help determine if
you are an auditory, visual, or tactile learner.

5. VARK Questionnaire
http://vark-learn.com/the-vark-questionnaire/

A
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Create Opportunities

« Showcase students’ current strengths
« Student discovery of new talents

Alternative Assessment/Expression Formats: What
would a professional in that domain use?

» Demonstration » YouTube Video
» Performance

- Skit, poetry reading, > Ui
music/dance » Interactive Online Poster
» Experiment » Blog
» Service/PSA » Website
» Debate » **Add complexity: Multi-media
» Presentation » **When possible, real-world
rochure audience!

**Power standards



Offer Student Choices

R-A-F-T

Fish

Turtle

Student Thank you
letter

Arbor Day Prezi

2-5-8 Gary Paulsen MenuJ i s o st oo IS

Student Directions: In this activity, you will need to complete activities worth 2, 5 or 8
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points to earn a total of 15 points to earn a 100%. The 15 points will be comprised
of one mandatory 5 point writing assignment and your choice of TWO other
assignments which TOTAL 10 points.

5 POINTS — Mandatory Writing
Q  Write a paragraph answering the following question: After reading the two stories,

which animal do you think Paulsen has the greatest respect for? Make you use
sentences from the story to support your answer. Also, explain your answer in
detail so that the reader understands why you chose that answer and used that
evidence as support.

Choose TWO activities from the list below. The activities must total 10 points. Place
a checkmark next to each box to show which activities you will complete.

2POINTS — & Comp é

Create a story map (plot graph) For “Older Run”.

Write a one-page journal entry for a typical day in the life Gary Paulsen.
Write from Paulsen’s point of view. Be sure and include details from the
“A Life in the Day.”

5 POINTS — Application & Analysis

Pretend you are Gary Paulsen. Write five questions that someone interviewing you
might ask. Be prepared to answer them about your (Paulsen’s) life.
Create a collage on a 82" by 11" piece of paper to present the mood or tone of
one of Paulsen’s stories. . = —=
Create a news report which covers the events in one of the
Paulsen stories you read.
Design a book jacket (see Book Jacket Instructions Handout for details) for one of
Gary Paulsen’s stories.

News

8 POINTS — Synthesis & Evaluation

Read another short story by Gary Paulsen. Use a Venn diagram to compare and
contrast the main characters from that story with one of the stories that was read
in class.

Write a poem or song with at least 15 lines which represents one of
Gary Paulsen’s stories.

Draw a cartoon with at least 8 cells which tells the continuation or “the
next day” of one of Paulsen’s stories.

© All rights reserved by Cypress Fairbanks ISD, Houston, Texas

Protecting the
waterways

Preventing
pollution

Clean Air Act

INTELLIGENCES

Directions: Select and complete one activity from each horizontal row to help you and others
think about your novel. Remember to make your work
* thoughtful. ® rich with detail. e original. * accurate.

A character in the book
is being written about in
the poper 20 years after
the novel ends. Write the

piece. Where hos life
taken him? Why? Now, do
the some for yourself 20
years from now. Make sure
both pieces are interesting,
feature-type articles.

Wirite a bio-poem about
yourself and another about
a character in the book, so
your readers see how you
and the character are alike
and different. Be sure 1o
include the most importont
traits in each poerm.

You're a *profiler.” Write
and illusiate o ull and
useful profile of an interest-
ing choracter from the
book with emphasis on
personality traits and mode:
of operating. While you're
ol it, profle yourselt too.

Character

Moke @ model or a mop
of a key place in your life
and of an important one
in the novel. Find a way o

The fime and ploce
in which people find
themselves and in which
events happen shope those

Research a lown or ploce
you feel is equivalent to
the one in which the novel

S e dsbiiglerpin) help viewers understond people ond evens in im-
demagraphic data to help both whot the places are portant ways. Find a way
sor i oty I ke and why they are o conviningly prove thot
i = important in your life and [l idea using the book —and
; the characters e, i ) b

Create o multimedia pre-

sentation that fully explores.

o key theme from the novel.
Use ot least three media
(for example, music, paint
ing, poehy, sculplure, pho-
tography, and caligraphy)
Draw

+ Find severol songs you
think reflect an important
message from the book.

Prepare an audio collage.
Wiite an accompanying
<cord that helps listeners

undersiand why ond how
you think the songs express

the book’s meaning. Do
the some with your life and
its themes.

Find out about famous
people in history or current
events whose experiences
ond lives reflect the essen-
tial themes of your novel.
Show us what you've
learned.

in your explorafion.
at least two comparisons or
contrasts between themes in
your fife and in the novel

Figure 6.11. Think-Tac-Toe: Novel: More challenging

Note. From Fulfilling the Promise of the Differentiated Classroom: Strotegies and Tools for Responsive Teaching (p. 132), by C. A.
Ivm‘vf\u'm, 2003, Alexandria, VA: Association for Supervision and Curriculum Development. Copyright ©2003 by ASCD. Reprinted with
permission.




Allow for Continuous Growth

GOAL
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Tier 3

Tier 2
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Partnher
Discussion & Questions

How would tap into students’
hidden potential?

What concerns do you still have?




What We Have Discussed Today:

» ldentify which students are missing from
your AIG classroom

» Know the strengths and limitations of
common identification practices

» Apply specific strategies for identifying
students with high potential who are at risk
of falling through the cracks

» Suggestions for getting to know students’
potential gifts and talents
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Thank you for attending!

michael.matthews@uncc.edu »
cgilson@uncc.edu
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